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Synopsis 
The author, in this paper, analyzes the significance of the interpreter’s language 
competence and the need for language knowledge acquisition in professional 
interpreting. As China is in great need of qualified interpreters, interpreters must 
possess an extraordinary array of qualifications in order to achieve interpreting 
competence. Among these, language competence is a prerequisite requirement for any 
interpreter to start the profession. And to strive for interpreting competence, 
interpreters must enhance the language competence and consolidate their language 
knowledge throughout the career. Acquisition of language knowledge, therefore, 
remains an essential skill of interpreters.  
This paper is divided into five chapters, excluding an introduction and a conclusion. 
In the introduction, the author explains the purpose of this paper. The author pointed 
out that language knowledge, as an essential and important component in the 
knowledge base, seldom gets its due emphasis. As interpreters are generally 
generalists, it is interpreters’ language competence that distinguishes them from other 
bilinguals and provides them a solid base to fulfill various tasks in even highly 
specialized fields. Therefore, language competence and the acquisition of it deserve 
full attention. 
In Chapter One, the author defines the components of interpreting competence by 
proposing the Xiada Model for Interpreter Training. It is argued that language 
competence is essential nevertheless most important for the interpreting efficiency. As 
extralinguistic knowledge is rather volatile and dynamic in the knowledge base, 
interpreter’s acquisition of language knowledge is an essential skill to enhance the 
interpreting competence and to improve their language knowledge.  
Chapter Two elaborates on the basic requirements of an interpreter’s language 
knowledge. Interpreter, as a communicator of message in the bilingual communicative 
activity, should have a good command of the working languages in order to ensure a 
successful act of communication. Interpreter’s language requirements are therefore 
discussed in details at the level of phonology, syntactics, semantics, pragmatics and 
terminology, which are useful aspects of language knowledge in interpreting. 
Interpreters’ interpreting competence is firmly built upon the language competence. 
While the previous chapter talks about the language competence required of an 
interpreter, Chapter Three examines the language competence in the process of 
interpreting. Throughout the whole process, language command plays an essential 
role in ensuring the interpreter’s performance. Interpreter’s whole body of language 
knowledge is activated from listening comprehension to reformulation. Language 
competence of the interpreter will definitely reduce the efforts required and contribute 
to the solution of interpreting problems. 
Chapter Four moves on to two major language issues in interpreting: linguistic 
availability and language specificity. The author wants to point out that many 
interpreting students’ poor performances result not from lack of enough Words and 
Rules, but from lack of enough available Words and Rules. As interpreting requires 
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Model. Furthermore, as interpreting is a language-based activity involving many 
interlingual differences, language specificity training offers very practical 
implications for C-E interpretation. 
Chapter Five is devoted to the discussion of language knowledge acquisition and 
language proficiency enhancement in professional interpreting. Knowledge 
acquisition is an essential skill, and it leads up to the interpreter’s long-term language 
knowledge build-up. Strategies for language knowledge acquisition are put forward 
with the focus on the language part, especially on terminologies. The last part of the 
chapter deals with the language proficiency enhancement of interpreters. It follows 
that interpreters should work toward the goal of language proficiency throughout their 
training.  
Finally, it is concluded that language knowledge, as an essential component 
throughout the whole interpreting process, deserves more attention than what it has 
attracted at present. And acquisition of language knowledge greatly enhances the 
interpreter’s performance. Language competence of the interpreter, therefore, serves 
better the interpreting competence as a whole. 
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 Introduction  
Interpretation, which is commonly defined as the oral transfer of a message from one language into 
another, has a very long history. In fact, it has been practiced ever since the first contacts were made 
between human beings speaking different languages. However, interpreting as a profession only 
developed after World War I and more particularly since World War II. The teaching of interpretation 
dates back only to the middle of the twentieth century, and research on interpretation is of even more 
recent origin. 
Over the past recent years, there has been a dramatic increase in the number of literature on 
interpreting, and insights concerning this interlingual activity are derived from a number of different 
disciplines, e.g. linguistics, psychology, sociology, cultural anthropology, communication theory. It is 
now commonly established that professional interpreting is an act of communication. And numerous 
theories evolve around the interpreting research generally divide the interpreting process into two 
phases as the comprehension and reformulation. Various components are discussed within the 
framework of the two phases. 
According to Daniel Gile, an efficient knowledge base of the interpreter is essential for successful 
interpreting. To carry out effective communication through interpreting, interpreters should have a 
knowledge base composed of both linguistic and extralinguistic knowledge. Language knowledge is 
the prerequisite for interpreting. Obviously, without the knowledge of language, no communication is 
possible. For interpreters, knowledge of language is defined in terms of the ability to use the 
language competently for interpreting purposes rather than abstract knowledge about language and 
languages, for the interpreter is not a theoretical linguist but a communicator of messages. 
Extralinguistic knowledge, on the other hand, refers to the knowledge of the subject matter, 
situational information, social context, culture and so on. Without sufficient extralinguistic 
knowledge, successful communication in a social sense is impossible to be achieved. The 
complementarity between language knowledge (LK) and extralinguistic knowledge (ELK) has 
important implications for interpreters and it suggests that with a high-level language competence, 
interpreters can fulfill tasks in various settings, even in specialized fields that they are unfamiliar 
with. 
However, a most essential and important component in the knowledge base, the language knowledge, 
though often mentioned in various theories, seldom gets its due emphasis. The role of extralinguistic 
knowledge in interpreting is explored in depth in fields of cross-cultural studies and contrastive 
studies. Interpreting skills and techniques also have received more attention in interpreter training in 
recent years. But there has been little work done on the language element in interpreting in terms of 
the linguistic abilities required by interpreters and linguistic problems arising in interpretation. 
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interpreting process, listening-comprehension-reformulation. In the comprehension phase, an 
interpreter needs the ability of effective listening to get the message from the source language. In the 
reformulation phase, an interpreter needs the ability to speak clearly in order to transfer the message 
into the target language. To do this, a whole body of interpreter’s language knowledge is activated 
throughout the interpreting process, covering all aspects of LK in terms of phonological, syntactic, 
semantic, pragmatic and terminological knowledge. Deficiency in any aspect of LK will lead to 
difficulties and problems encountered by the interpreter. 
The issues of linguistic availability and language specificity are highly relevant in interpreting and 
might well account for numerous problems in interpreter’s performance. It’s worth mentioning that 
for interpreting students in China, a major reason for their poor interpreting performance is not that 
they don’t have enough Words and Rules, but that they don’t have enough available Words and Rules. 
Therefore, interpreters need active stimulation to increase the linguistic availability. And 
language-specificity training is helpful in that it provides practical solutions for interpreters. 
Since working as an interpreter demands constant professional improvement, the interpreter should 
also strengthen their language competence constantly. In this sense, acquisition of language 
knowledge should be a basic skill to be mastered by professional interpreters. 
Acquisition of language knowledge for the interpreter’s language proficiency enhancement holds 
significant two-sided implications. Interpreters can comprehend and reformulate better with an 
increased high-level linguistic availability in the process of interpreting. Interpreters systematically 
adopt the way of knowledge acquisition, which will lead to their long-term knowledge buildup, 
especially on the language aspect. As a result, the improved language competence will become a 
more solid base for interpreting competence. 
To sum up, as an essential component throughout the whole interpreting process, language 
knowledge of an interpreter’s knowledge base and the acquisition of it deserve a thorough 
enunciation. Therefore, this paper will address issues concerning the role of language knowledge, the 
required language competence of the interpreter as well as strategies to acquire language knowledge. 
To start interpreting, language competence of interpreters is a prerequisite. And to strive for 
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Chapter One   
 Components of Interpreter’s Competence  
I. Basic Requirements of Interpreters 
In order to achieve successful interpreting, interpreters must possess an extraordinary array of 
qualifications. A good interpreter is required to have a high level of linguistic competence, wide 
general knowledge, sufficient subject-specific knowledge, and the necessary cross-cultural awareness 
as well as a good mastery of interpreting skills and techniques. Moreover, they must be quick-witted, 
calm and resourceful, and abide by the professional ethics. These are components towards a 
competent interpreting. 
The Xiada Model for Interpreter Training clearly reveals us all the factors that constitute the 
interpreter’s competence. (See Figure 1.1) 
 
Figure 1.1 
C (SL+K) represents comprehension of the source language (SL) with the aid of extra-linguistic 
knowledge (K);  
R (TL+K) represents reconstruction in the target language (TL) with the aid of extra-linguistic 
knowledge (K); 
A (D+CC) represents the awareness of discourse and cross-cultural communication; 
S+P being put at the heart, shows its importance in training and represents the skills and techniques 
(S), which an interpreter uses in a professional way and to a professional standard (P) in 
performing the interpreter; 
I stands for Interpreting, the goal.  
The Xiada Model of training can be defined as a skill-oriented model, which points out that 
interpreting requires comprehension of the SL and reconstruction of the message in the TL. 
Furthermore, this is made possible by the awareness of the discourse and cultural factors in the 
scenario, and all is undertaken with the application of the skills and professionalism of the 
interpreters. Interpreter training, therefore, should take into account all the above factors. Interpreting 
competence is the sum of the interpreter’s competence of each component. 
Throughout the entire process of interpreting, knowledge base of the interpreter plays a fundamental 
role. According to Gile (1995), there’s a complementary relationship between linguistic knowledge 
and extralinguistic knowledge. The relationship is well illustrated by the following equation:              
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C stands for Comprehension; KL stands for Language Knowledge; ELK stands for Extralinguistic Knowledge; A 
stands for Analysis (referring to the process of logic analysis of message) 
The formula shows that the higher the level of each component, the better the resulting 
comprehension. This implies that the strong component might compensate the weak one. It is of 
particular importance in interpretation. In interpretation, since a rather important component of 
message is delivered by the very selection of particular words and linguistic structures by the speaker, 
language competence contributes a lot to the interpreting efficiency. While the relevant 
extralinguistic knowledge of the interpreter is generally poorer, language competence may be critical 
in ensuring the success of comprehension. It provides support for the fact that in practice, the 
majority of generalist interpreters can work for a wide variety of fields, even some highly specialized 
fields. 
Moreover, the role of language knowledge and extralinguistic knowledge in the knowledge base may 
vary a lot according to various interpreting settings. In conference settings and community settings, 
interpreter’s language competence generally plays a greater part; while in tourist settings and legal 
settings, interpreters are generally expected to possess extensive cultural knowledge and subject 
knowledge. However, interpreter’s language knowledge is required in all interpretation settings.  
In this paper, the author will not elaborate on each of the components of Interpreting Competence (IC) 
one by one, rather, she will focus on an interpreter’s language competence in the dynamic process of 
interpreting. The interpreter, even if s/he is thoroughly prepared, cannot possibly match the 
knowledge and background of the participants in a conference setting. As the development of ELK is 
rather dynamic and ongoing in the knowledge base, criteria of language competence are less variable 
and easier to define. And the interpreter’s language knowledge requirements will be discussed in the 
following chapter. 
II. Language Competence required of an interpreter 
Reflecting the lifelong learning aspects of an interpreter’s development, language competence means 
that interpreters should have good language knowledge and that they should improve their language 
knowledge all throughout their careers.  
As is indicated in Xiada Model, knowledge of both the source language and the target language is 
essential to ensure the realization of Comprehension and Reconstruction, the two phases of the 
interpreting process. 
Language enhancement should be a competent interpreter’s constant effort. For those new to the 
profession, there must be focused language enhancement in the interpreting training. Even for 
professionals, errors sometimes occur due to lack of adequate language knowledge. Improvement is 
therefore a must. 
III. Acquisition of Language Knowledge in Interpreting 
Acquisition of language knowledge is an essential skill to enhance the interpreter’s language 
competence. Theoretically speaking, there should be no syntactic structures and words that the 
interpreter will fail to comprehend or reformulate. In reality, interpreters do often encounter 
difficulties due to a low level of linguistic availability or the interference of language-specificity 
issues. Strategies of LK acquisition might better prepare the interpreter for any interpreting task. In 
conference interpreting, while the general extra-linguistic knowledge of interpreter is poorer than that 
of the speakers, an improved language competence by way of knowledge acquisition is valuable for 
reducing the interpreter’s processing efforts in interpreting.  
Interpreters can improve their language knowledge during interpreting training; however, to begin 
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The next chapter will be focused on the required knowledge of language for interpreting students so 











Language Competence Required of an Interpreter 
Interpreting is commonly defined as “the oral transfer of a message from one language into 
another”(Asher, 1731), or to be more specific, as the act of “orally rephrasing a communication 
expressed in one language, the source language (SL), in another language, the target language (TL)” 
(De Groot 1997: 25). There’s no doubt that the interpretation process is a complex one involving 
many factors. And the first factor that comes into mind when one thinks of the interpretation process 
is languages. Indeed, the interpretation expertise sets a high command on the interpreters that they 
should have a good knowledge of their working languages before they start practicing interpreting. 
And interpreters should improve their language knowledge throughout their career. To do this, 
acquisition of language knowledge is an essential skill the interpreter should master. 
In this part, the author intends to clarify the importance of an interpreter’s mastery of language 
knowledge, which serves as both a prerequisite and essential component towards interpreting 
competence. To ensure a successful “act of communication”, the fundamental requirement for an 
interpreter is to know various aspects of “useful” language knowledge in interpretation, from the 
perspectives of phonology, syntactics, semantics, pragmatics and terminology etc. A further look at 
how the role of language knowledge fits in the entire process of communication shall definitely shed 
light on the emphasis on language competence of interpreters. The starting point is therefore to 
understand firstly what professional interpreting is about.  
I. Professional Interpreting as an Act of Communication 
Interpreting, as a special type of translation, is more of an act of communication as interpreters have 
on-line interaction with both speakers and listeners and thus serve as coordinators to help smooth 
communication between the sender and the receiver. Interpreting is considered the ideal 
communicative situation: all interlocutors are present, sharing the same spatial and temporal situation, 
circumstances and (normally) knowledge relevant to the topic of discourse. As illustrated in Gile’s 
Model (see figure 2.1 below), interpreting is an act in a communicative situation consisting of 
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As can be seen, the diagram defines four acts of communication, that between the speaker to the 
source-language listener, that between the speaker and the interpreter, that between the speaker and 
the target-language listener and that between the interpreter and the target-language listener. In the 
interpreting process, interpreter acts as the bilingual mediating agent between monolingual 
communication participants in two different language communities. Professional interpreting then is 
a verbal act carried out in a communicative situation. The interpreter, being physically present during 
the original communication, therefore has to take into account not only the words s/he hears, but also 
the dynamics of the communicative situation.  
It should be noted that in interpreting unlike translation, all parties (the speaker, listener, sometimes 
also the client) involved are keenly aware of the communication situation. And in face of possible 
difficulties associated with the interlingual and sometimes intercultural transfer in interpreting, more 
cooperation can be expected from the interlocutors than in translation, since all parties wish to 
communicate, to achieve the objectives of communication. Interpreters might enlist cooperation from 
speakers, who may try to speak more slowly, enunciate more clearly, choose certain terms and 
structures and avoid others, clarify terms and concepts that they would not otherwise bother to 
explain, or cooperation from listeners, especially in consecutive interpreting, in which occasion they 
might help the interpreter with word equivalents and generally listen sympathetically. All these will 
facilitate the interpreters in further coordinating participants speaking different languages to achieve 
communication across the linguistic barriers. Meanwhile, interpreters also work under great pressure 
because of the exposure on spot and the awareness that the effectiveness of communication can be 
perceived directly. 
In interpreting, the interpreter’s knowledge of language is fundamental in the act of communication. 
As language and culture aspects are always in the process of translation/interpretation, 
communication finally serves as the locus where meanings are constructed and where language and 
culture are continuously reconstructed. 
II. Interpreting as Bilingual Communicative Activity 
Different from monolingual communication, interpretation is a bilingual communicative activity, in 
which the act of expressing and understanding the message is carried out twice instead of once: first 
the message is sent by the speaker and understood by the interpreter and then the same message is 
sent by the interpreter and understood by the audience. In order to understand and transmit this 
message, the interpreter needs not only language knowledge (bottom-up information), but also 
necessary subject knowledge (top-down information). It is now widely recognized that interpretation 
is a communication process rather than a linguistic transcoding operation. Obviously, the message is 
presented through language, but the focus of the interpreter during the interpretation operation is on 
the former rather than the latter. 
More importantly, in interpretation, it is the interpreter’s ability to communicate in oral form that 
counts most in professional interpreting. The message which the interpreter receives and which he 
must understand in order to be able to reconstruct in the other language is transmitted in an oral and 
spontaneous form, which we shall term as “the spoken language”. Since the texts interpreters receive 
from interpreting are spoken discourse, they often have no advance information of what will be said. 
Being familiar with the recurrent structures and the syntax of the language they are processing, 
Speaker                          Source-language Listener 
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interpreters develop strategies and tactics for anticipating the structure of the incoming message, and 
on the basis of their anticipations, create a hypothesis of a plan and a goal for the message they must 
generate in the target language.  
From the above statement, we may conclude that professional interpretation is a bilingual 
communicative activity in a verbal-nonverbal form, where language is the lingual bridge between 
two cultures and features of spoken language should receive major attention. Communication, 
whether monolingual or bilingual, is the communication of meaning. The communicative nature 
remains the same because it is meaning rather than language that is being transferred in 
interpretation. 
III. Interpreter as a Communicator of Message  





It is generally accepted that the message lies beyond the meaning of the words themselves, that it is 
the meaning underlying the words. This is made apparent by examples of interpretation in which the 
interpreter reexpresses the message using TL words that have no apparent correspondence with the 
SL words. For instance, “It is an once- in- a- blue- moon chance”, a literal translation into Chinese is 
“这是一个蓝色月亮里的一次机会”, in which the message is led nowhere and the meaning remains 
ambiguous and awkward. In cases like this, it’s the interpreter’s utmost task to faithfully and 
correctly transfer the message in the original language. Therefore, an adequate translation of the 
above sentence should be “这是千载难逢的机会”. Similarly, “green fruit” should be translated into 
“未熟的果子” instead of “绿色的果子”.  
It is Daniel Gile who gives us a most explicit explanation of the concept of “message”. In order to 
achieve effective communication, an interpreter should try to convey as completely as possible the 
text information (or sentence information) from SL into TL. According to Gile, sentence information 
is made up of Primary Information-the Message and Secondary Information, which includes Framing 
(Intended receptor) 
Message                                           Message 
Source                                         Interpreter                           
Intended Receptor 
Source Language                                   Target Language  
















 13  
Information (FI), Linguistically Induced Information (LII) and Personal Information (PI). (See the 
formula below) 
Sentence Information = Message + (FI + LII + PI) 
Message here is defined not as the statement produced, i.e. the verbal materialization of a 
communicative intention, but as the information that the sender wants to get across to the receiver 
and around which the verbal statement is constructed. By FI, Gile refers to information selected by 
the sender, consciously or unconsciously, in order to transmit the message to the receiver. LII refers 
to information that is not part of the message and is not introduced by the sender of his or her own 
free will. This information is induced by linguistic rules, or inherent in the particular language 
system through which message is conveyed. And finally, some information outside the message is 
associated with personal habits or with personal “styles” or the idiosyncrasies of the sender and is 
then called PI. 
In an experiment conducted by Gile, it turned out that sentences expressing the same message could 
be strikingly different. For example, the message is “You’re sitting in the car next to the driver. At a 
certain point of time you see the road sign showing ‘Paris 50km’. You tell the driver what the sign 






The same Message could be formulated in many different ways as follows: 
(1) Fifty kilometers to Paris. 
(2) Still fifty kilometers to go. 
(3) We’ll be in Paris in fifty kilometers. 
(4) Fifty kilometers longer. 
(5) We’ll be there in fifty kilometers. 
(6) Paris is fifty kilometers from here. 
Message is the core of a discourse and should be given the top priority. As shown in the above 
example, sentences 1-6 are all built around the message although the secondary information is 
different from one another. In conference interpreting, an interpreter is always required to convey the 
whole message from the SL into the TL. In other words, translating the meaning of message is the 
“minimal and absolute quality requirement” (Gile, 1995: 59). 
Framing Information is necessary because the speaker has to provide a frame for the Message so that 
the listener could understand what is being referred to. In the case of the experiment, the references 
to Paris and to kilometers are Framing Information and this FI is present even in sentence 1, although 
the speaker may not have been conscious of this when adding it. Framing information serves as a 
guide and facilitator to help the Receiver interpret correctly and more easily the part of the utterance 
conveying the Message proper.  
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which indicate that the arrival in Paris is a future event (we’ll be) rather than a present or past event. 
The Sender had no personal or communicational need to specify this information, which was 
presumably induced by linguistic rules: in English, the Sender had to choose between a past, present, 
or future tense. Once the idea of an “arrival” was introduced, it was difficult to avoid the future tense 
in English.  
Knowledge of the Personal Information sometimes can help the interpreter to better understand the 
message. For instance, if a speaker speaks with a strong regional accent, such as Mandarin with 
southern Fujian province accent, it provides the interpreter certain information about the speaker’s 
personal background, family origins, etc. The kind of Personal Information will facilitate the 
interpreter with better understandings of the speaker’s bias, opinions or passions on certain issues. 
As a conclusion, a good knowledge of languages will surely enable the interpreter to quickly extract 
the message from a variety of expressions in the source language and reformulate meaning-based 
target language expressions. In interpretation, as more extensive stylistic and informational changes 
may be acceptable due to the nature of oral discourse, the interpreter should focus more than in 
written translation on the message instead of trans-coding words.  
IV.   Interpreter’s Command of Working Languages 
Since knowledge of language is a prerequisite for an interpreter to start his/her professional career, 
the interpreter must be able to write and express himself/herself in his/her native language and 
actively master one or two foreign languages at least at working level.  
1. Classification of Working Languages 
The International Association of Conference Interpreters (AIIC) defines three types of working 
language (AIIC, 1982; cited Gile, 1995): 
A languages, in which interpreters possess native-like proficiency; 
B languages, which they are supposed to master both actively and passively almost as well as a 
native, but which are active working languages, meaning that they are supposed to work into them, at 
least in the consecutive mode; 
C languages, which are passive languages. They are theoretically understood at native level, but 
interpreter do not work into them. 
Adopting the above language classification standards, one might come up with the following 
categories: the interpreter’s first language (AL) should be a real mother tongue. The second language 
(BL) is one that they have an excellent knowledge of, but which they may not be able to interpret 
into with the same ease or flair as they can into their A language. Finally, some interpreters have a C 
language, a passive language, which they understand perfectly, but in which they do not need to be 
able to express themselves proficiently.  
2. Language in Interpretation 
It is generally accepted that an interpreter should possess at least two languages in addition to his 
own (which is true for European interpreters, but not necessarily so for Asian interpreters), and it’s 
essential for interpreters to master working languages to a very high degree. Reflecting the approach 
to translation as a knowledge-based activity, Wilss Wolfram cited three aspects of knowledge-based 
behavior: first, the acquisition of knowledge, either in a direct (experiential) or in an indirect 
(mediated) matter; second, the storing of acquired knowledge in memory; and third, the reactivation 
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automaticized form. (See Wilss, 1996) It naturally follows that in professional I/T, the most 
important tool for knowledge acquisition, both explicit and tacit, is language itself. The significance 
of language lies in the fact that language basically has two functions: it serves communicative 
purposes, i.e. telling somebody about something; or it serves the purpose of talking scientifically 
about language, e.g. the metalinguistic use of language.  
Since language is the lingual bridge between two cultures, language in professional I/T is viewed not 
as static, but rather dynamic. If the interpreter is said to play the role of a mediator in the act of 
communication, knowledge of language will definitely serve as a tool for the interpreter’s fulfillment 
of this communicative task. Interpreters’ language competence therefore is the first step towards 
interpreting competence. 
3. Language Command 
As a result of the above discussion, an interpreter has to know well both his native language (first 
language) and at least a foreign language (second language) for the purpose of interpreting. KL 
includes at least the following aspects, which will be dealt at length in the following part. 
3.1 Phonological Knowledge 
Phonology is “the branch of linguistics which studies the sound patterns of languages. It identifies 
the set of speech sounds for each language, how they are arranged to form meaningful units, and the 
function of each sound” (Hu, 1988). Since the interpreter works with spoken languages mostly, it is 
important for him to know how source language units are pronounced and how to pronounce 
correctly the words in TL. In other words, they should possess the ability to understand and to speak. 
To understand the meaning of the speaker, an interpreter must first of all acquire a high-level 
listening ability. When the speaker voices “Alma Mater”, the interpreter should get something more 
than a combination of phonological units as /ælme’ma:te/ but a concept the sound combination 
conveys as the university or school that a person attended and the passions for it. For interpreters, 
they should be able to respond always with a substantial concept at hearing the phonological units. 
It’s worth noting that to extract meaning out of phonological units may be more difficult in some 
languages than in others. For instance, greater efforts are needed for phonological analysis as to 
Chinese, for a lot of Chinese words share identical pronunciations and no direct relationship exists 
between the written form, the pronunciation and the meaning conveyed, such as “权利” and “权力”, 
“形式” and “形势”, “反映” and “反应”.  
An interpreter should also be familiar with different accents for their working languages. For instance, 
the Chinese interpreter may encounter a variety of English-the different English of the world’s 
various English-speaking countries, such as Australian English, Indian English, Japanese English, etc. 
Therefore, knowledge of the speaker’s mother tongue is of great help to interpreters. This is shown 
by the following amusing example. Pronounced by an Australian speaker, the sentence “ he’s going 
today” (他今天走) may sound exactly like “ he’s going to die”(他要死了) since Australians tend to 
pronounce “ay” as /ái/ instead of /ei/. With the knowledge of Australian accent, an interpreter would 
avoid making such a funny mistake. It’s advised here that interpreters should try to get used to 
various different accents. 
Although in interpretation it is obvious that to “understand” is far more difficult than to “speak”, 
interpreters themselves are expected to speak clearly and to be well understood as a speaker. The 
interpreter should know exactly how to pronounce English intelligibly, with correct stress and 
intonation on words and in sentences, an adequate speed of delivery, and good voice quality. Further 
discussion on this will be in the next chapter.  
To summarize, a good phonological knowledge of the working languages and even some knowledge 
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speaker and to transfer the meaning to the receiver. 
3.2 Syntactic Knowledge 
Syntax is “the study of the rules governing the way words, word groups, and phrases are combined to 
form sentence in a language, or the study of the interrelationships between elements in sentence 
structure”(Hu, 1988). Each language has its own transitional probabilities, which means that a certain 
type of word or group of words will be followed by another given type of word or group of words. It 
is important for interpreters to know the rules in order to make sense out of the sequential flow of 
words and in order to reformulate the message in adequate target language expressions. 
Syntactic knowledge is helpful in reducing the “processing capacity” in comprehension and 
reformulation phases. Knowledge of the syntactic rules of the source language will alleviate the 
interpreter’s mental effort in comprehending the original text; and a good syntactic knowledge of 
both the source language and the target language will help to reduce the processing capacity needed 
for syntactic transfer. 
As the rules of each language vary greatly from those of another, syntactic knowledge is particularly 
important for interpreters working with two languages that differ from each other greatly, for 
example, with English and Chinese. The wide difference between E&C in syntax poses great 
difficulty to interpreters. When the speaker delivers long, complex sentences with embedded 
structures, the interpreter will suffer greater tense, especially in the case of SI. A good syntactic 
knowledge will enable the interpreter to quickly come up with appropriate syntactic structures in 
reformulation. 
In SI, the knowledge of syntax is especially valuable because it makes “anticipation” possible for 
interpreters. Look at the example:厦门大学适应地方发展的需要 确立了 立足地方 面向全国
发挥优势 加强服务 的办学思路 When a simultaneous interpreter hears it, s/he will be under 
great stress to make a syntactic shift into English. Based on the knowledge of Chinese, s/he knows 
that the verb “确立”will have an object somewhere far behind. Due to the heavy time constraints, an 
interpreter can’t wait until the occurrence of the object and s/he has to resort to the tactic of 
“anticipation”. This is where syntactic knowledge comes in to play a role in ensuring the 
effectiveness of anticipation. Similarly, when a simultaneous interpreter hears the sentence “How to 
facilitate the economic and institutional integration of developing countries into the world trading 
system is a major challenge for international economic cooperation”, based on the knowledge of 
English, s/he can anticipate that the subject clause led by “how to” is sure to be followed by a verb 
such as “is”. Knowledge of this helps the interpreter to reach better reformulation as early as possible. 
In this case, the interpreter can simply put the whole structure into “如何 是 ” in Chinese, which 
is a way out especially when the subject is long and complicated and the interpreter is under heavy 
pressure. 
Also, a sound syntactic knowledge of the interpreter will impress the audience by good structuring of 
the TL information, which greatly enhances the interpreter’s performance. 
To reduce the stress on the processing effort, the interpreter has to have a good command of the 
syntax of both the languages he is working with. And syntactic knowledge will contribute to the 
interpreter’s language competence and performance. 
3.3 Semantic Knowledge 
Semantics is the “branch of linguistics which studies the communication of meaning through 
language” (Hu, 1988). While syntax and phonology study the structure of expressive possibilities in 
language, semantics studies the meaning that can be expressed. We learn phonology and syntax of a 
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